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Άλκηστις Κοντογιάννη

Η Δραματική Τέχνη στην Εκπαίδευση στο σημερινό πολυπολιτισμικό σχολείο μπορεί να αποβεί ένα μέσον για την προώθηση διαπολιτισμικών στάσεων μεταξύ Ελλήνων και αλλοδαπών φοιτητών και ένα μέσον προώθησης της πολυγλωσσίας. Μπορεί να διευκολύνει την αποδοχή και το σεβασμό της ταυτότητας του άλλου με την διεύρυνση των κοινωνικών και γλωσσικών δεξιοτήτων. Διακεκριμένοι γλωσσολόγοι μετά από διεξαγωγή ευρέων ευρωπαϊκών προγραμμάτων έχουν προτείνει ότι η Δραματική τέχνη στην Εκπαίδευση με τη συνεργατική και βιωματική μάθηση που προσφέρει μπορεί να οδηγήσει τους μαθητές να αντιληφθούν  την ποικιλότητα των γλωσσών στον κόσμο,  την σημαντικότητα και το ενδιαφέρον που παρουσιάζει κάθε μια από αυτές και ότι η γλώσσα αποτελεί φορέα ενός πολιτισμού.

Η πρότασή μας στηρίζεται  σε δεδομένα ευρωπαϊκών σύγχρονων ερευνών και υποστηρίζει ότι τα παιδιά που έρχονται σε επαφή με ένα δεύτερο γλωσσικό σύστημα αποκτούν πλεονεκτήματα ως προς τις ικανότητές τους στην ίδια τους τη γλώσσα. Αποκτούν ευαισθησία και ενημερότητα ως προς την αυθαιρεσία του γλωσσικού σημείου και των συμβόλων καθώς και την αυθαιρεσία μεταξύ του σημαίνοντος και του σημαινομένου που χαρακτηρίζει τις ανθρώπινες γλώσσες. Επίσης κατακτούν μια υψηλότερη μεταγλωσσική ενημερότητα σε σχέση με τα μονόγλωσσα παιδιά και τέλος μπορούν να διαχειρίζονται νέα γλωσσικά συστήματα ως προς τη δομή και τη μορφολογία  

Drama in Education in today's multicultural Greek School classrooms can become a means to promote inter-cultural attitudes among Greek and foreign students, as well as multilingualism. Hence an acceptance and respect of one another's identity and cultural wealth along with a widening of one's social and language skills could be better facilitated.

It has been suggested by linguists, who have already taken up within broadened European programs, that through Drama in Education (and the collaborative, experience-based learning it offers, students may realize the existence of a variety of languages in the world, each one valuable and interesting in its own right, as well as  a carrier of civilization. Students will also realize that many different languages can be spoken within the same country; that each language and culture evolve, share, influence and become influenced, while being in a close association to the place, the times and the relations developed among populations.
Our proposal rests on an established conclusion of modern research, namely that children who have been in contact with a second linguistic framework stand in comparative advantage as to their language skills. They become aware at an early stage of the arbitrariness of linguistic signs and symbols, of the arbitrary connection between the sound and the meaning that characterize human languages. They attain a higher meta-linguistic awareness than monolingual children, which most probably assists them in learning how to read and write and leads to increased levels of school success. It also ought to be mentioned that upon being introduced to another linguistic framework, one manages to master novel linguistic constructs, as each such framework possesses its own distinct structure and morphology.

One thousand and one scenarios of language development and interculturalism through drama

   Figuratively speaking, Greek DND bears three clones relevant to immigration. It is a country that accepts immigrant populations. It is a country that exports immigrant population. It is also a country with a considerable internal migration. All those mean that we have experienced to our bones the turmoil and the emotional pain of immigration. To place it in Turner’s (1974) terms  we have experienced a limimal life: namely feeling nowhere at home, and, simultaneously, being a dispersed personality .(Campbell, 2004).. We have experienced the troubles and the despair of being an immigrant in someone’s own country while walking in Omonoea square in Athens and feel rejected as “alien” country-fellows. Yet, these “fellows” constitute now the most alive  parts of our society. 
In parallel, we lived/experienced the remarkable strength of the Greek immigrant who successfully struggled in every continent, and we know to our bones the nostalgic passion of the repatriated Ulysses (Odysseas).  We lived as Greeks of Asia Minor, who after their forceful repatriation to Greece were initially considered, by Greek citizens themselves, as aliens and as. Besides, into the pitiless innermost parts of our souls we degraded and segregated other Greek groups such as the People from Northern Epirus, the Pontiacs, the Vlachoi, the Arvanites, the Gypsies, the Pomakoi, and many others.
With such a richness in terms of immigrant experience, an experience that proved to have had both a positive and a negative value, we should, and we think that we are able to, easily develop an empathy, that is to get rather easily into the immigrant’s or into the refugee’s shoes, and share the sorrow he feels when his identity is breaking down and when his language is threatened with a complete annihilation.
Today are we able to accept the different and the ‘”other”? Are we ready  to deal with our social multidimensionality with respect and with a relative anti-racial attitude and behaviour? Well, think of Greek antiquity and bring in your minds the goddess of the alien, of the other, of the transition: and that is Artemis.
Can we anymore stand the contradictions in our lives?
Do We long for a  communication with others and for an expansion and enrichment of our world?

These are the four pylons of multiculturalism. (Govaris, 2001)
Working in In the context of interculturalism Damanakis (2001)  suggests a dynamic social process of learning in which all social  authority bodies are to be entangled. This process should be a “coming together” and “interaction” of all cultures in which all existing barriers will be removed, thus giving rise to “cultural exchanges” and “cultural enrichment”
Thus the issue of language, a nodal point in mmm is going to be examined on the grounds above mentioned.

Today we are bound to coexist with a good  number of immigrants coming from multiple nations, carrying multiple languages which are, in turn, the carriers of their cultures. Inside our multicultural society could we by any means remain monolingual?

This is a rhetoric question indeed, since, according to  Knutnabb-Kangas, (1988) being  monolingual amounts to be mono-cultural. Monolingual people’s view of the world is a view taken from a single angle, thus preventing them from understanding the ‘other’ who, in their eyes, is presented as inferior.
The arrogant autarky of monolinguals is further strengthened by the adversities which characterize the lives of the “alien”, namely poverty and law standard of living, which render them to be regarded as  “second grade people” amenable to the role of  “scapegoat” (Giddens, 2002) who embodies all the adversities of the host society.

In acute contrast to the above, multilingualism is regarded as a source of power,  as it enables the communication among people coming from different linguistic groups and motivates the interest towards a different culture and its constituent values.
If we bring the issue in the context of education, and more specifically into the modern multicultural classroom, then the bilingualism of the immigrant children is the first thing that strikes an observer. They alternatively use their mother tongue as well as the language of the host group, since they consider themselves members of this group. (Skourtou  1999). Although it is not always the case, when we speak of “mother tongue” we usually mean  the language that the child has acquired in the context of his or her family. On the other hand, the language leaned in school is considered as his or her  “second language”.
Talking in Psychoanalytical terms, children turn their thoughts and their unconscious into a language, which is, first and foremost its “mother tongue”. That is the very language that embodies the first sounds related to the first experiences and their first passions. All these experiences embodied in a child’s mother tongue will serve as the basis for the acquisition of a second language.
Thus, the teaching of the mother tongue in schools constitutes a basic human right. The negotiation and the acceptance of the mother tongue in the classroom contributes towards the strengthening of the child’s personal identity and self-image. (Cummins, 2005). The mother tongue of the children is an important cultural element and should be taught both in terms of it’s its own value, as well as a means for the teaching of other lessons.  (Tsiakalos,  2001)
According to Dalta (1997) and a large group of linguists, sociologists, psychologists  and educators, modern school oughts to develop a differentiated strategy that would take  account  the linguistic  and cultural divergences of the pupils. Retention and one-way direction of knowledge is now much less effective than ever. Modern school ought to concentrate on the difference characterizing each one of the multiple socio-cultural groups from which pupils in modern school draw their origin. It also ought to accept cultural divergences and set them off to advantage, so that every member would feel (regardless of his or her socio cultural background), that he or she is equally respected both in terms of language and those of civilization.
Our educational proposition is “Door Opening to language learning”
. Particularly in school, we communicate through English and Greek but also through the language of the immigrant,  and place the Dramatic art in Education among other teaching tools.
This “Opening  the door to language learning” is considered to be invaluable for both Greek and immigrant pupils. Since language is the major carrier of a social group’s culture, then if we built to Greek pupils an empathy and an interest to the immigrant’s language we could be rather sure that a better and wider relation with themselves and the ‘others” will follow. (Candelier, Macaire, 2001).
Recent research has shown that children, who come into contact with a second language system other than the one based on their mother tongue; appear to be privileged in linguistic terms. They develop an early conscience with regard to the arbitrariness of the linguistic sign and the arbitrary nature concerning relation between sound and concept -characteristic to human languages (Archakis & Kondyli, 2004). Besides, they develop an enhanced meta-linguistic understanding.
  (Triarchi-Herrmann, 2000) when compared to monolingual children, as originally supported by Ronjat (Saville-Troike,1982), and followed by ο Leopold (McLauglin,1978) and Vygotsky (1962)
 It also serve towards the promotion of cognitive academic community (Cummins, 1986), whilst, facilitating primary learning as regards reading and writing,  thus leading to higher levels of achievement in school. (Cummins, 1986).
Vygotsky (1962) stressed that a child’s ability to express him/herself in more than one languages develops an ability to regard his mother tongue as a  partial system among others, an ability capable of leading to an enhanced conscience of the linguistic functions of his/her mother tongue. As every linguistic system is characterized by a particular morphology, someone who is initiated in this system is better able to master other linguistic ones .(Volterra, Taeschner, 1978), exhibiting, in such a way, a flexibility when syntactical and morphology rules come into play.
This approach to language and to intercultural sensitization is closely related to the ideas of  Eric Hawkins (1977,1979,1987a,1987b) which were expressed in the 70’s and regarded language teaching as bridging the gap between English and other foreign languages in school curricula (Hawkins, 1974). Hawkins’ suggestions have recently been welcomed and are based in five hubs:
1. Mastering one’s mother tongue is a prerequisite. Hawkins emphasized the need for supportive lessons to children from degraded areas. He also underlined the need for the organization of two central committees that should work towards the organization and promotion of languages (Bullock, 1975, Kingman 1988). He also emphasised the need for summer schools staffed –and run- by teachers from other professional regions (Doughty et al., 1971), and the need for mutual teachings among youngsters (Goodlad, 1979). He also emphasised the importance of the contribution of pensioners in every community.
2. Linguistic as well as social sensitization – alertness in the curriculum. He suggested the teaching of various dimensions of language and particularly those that are most relevant  to life and society (Bentolila, 1998). Every assessment should start from were the pupils are both in linguistic and cultural terms.
3. Education of the ear (of the active listening): this parameter refers to the learning of attentive listening (MacCarthy, 1978). This is a basic prerequisite for successful language learning. Besides, the existence of a TV set in almost every house might reveal some positive characteristics of an, otherwise, rather adverse medium. Listening to a foreign language from such a medium might lead to a broader learning (decoding ability, detainment of acoustic messages in the short term memory, as well as a more lively relation to various cultural data.
4, Openness to other languages. Differences among languages could be experienced by pupils not as a threat, but as something interesting and exciting (Hawkins, 1999). This condition might stimulate them towards various approaches to other languages that would prove meaningful to young pupils. The Internet, for instance, is a good medium for the promotion of such approaches.
5. Learning how to learn a foreign language. This is a very important learning. It is achieved by comparing languages both with each other as well as with mother tongue. This could be realized through discussions about the language itself as well as with exercises or tests capable to strengthen the interest toward language/s.
Various international programs have been developed to support these points. The most recent and up-today is the one whose title we borrowed in this presentation. That is the “Opening the Door to Language Learning, (www.opendoor2languages.net) which has also been included in Comenius (2001-2004). This programme aimed at the development of a meta-linguistic ability, the development of a positive attitude towards language, and towards the acceptance of cultural differentiations from the part of the pupils. This programme placed particular emphasis upon those languages that undergo  a limited use, as well as upon the languages of immigrant minorities, so that pupils could be the better able to maintain their mother tongue. In general, the programme aimed at motivating pupils towards learning foreign languages.
State-associates participated in the programme with various activities such as reading books, newspapers,  and  magazines, with active listening of radio broadcasts, conversations, conferences, with watching of selected TV programmes and movies, with social gatherings of people coming from a diversity of ethnic and cultural backgrounds, with writing letters, poems and short stories, with practical activities such as painting exhibitions, cooking, making video movies, as well as with the organization of theatre groups and literature societies.
The national University of Ireland, (Maynooth), one of the programme associates, made use of the Dramatic Art towards the development of speech and writing skills of the pupils. The programme offered pupils good chances for the development of their creativity. Such chances involved the writing of small screenplays concerned with their personal lives, the communication with others while preparing their scenaria, the collaboration in the development of fictional characters and, finally, the combination of the scenaria preparative to common creations. A group coordinator helped children with moving from the scripted texts to dramatic presentation, whilst the whole process was estimated to have significantly contributed to the development of the pupils’
It is worth noting here the participation of Slovenia in the same international programme through  the Department of Education of the University of Ljubljana. The representatives of this department worked on a project related to the local Carnabal. They begun with exploring the similarities of the words “Carnabal” and “Mask” in different languages, before they moved  to the utilization of   theatrical techniques.

(Table  – 
KARNEVAL – KARNEVAL – CARNAVAL –CARNEVALE -CARNIVAL

MASKA – ΜΑSKE – MASQUE – MASCHERA – MASK
The writers of the research paper have arrived to the conclusion that when the promotion of language in environments characterized by an accelerated social mobility is concerned, teachers can put on the map both the knowledge and experience of the pupils in different languages inside the classroom itself. It is necessary for them to take advantage of the knowledge of those pupils who appear top be “the classroom experts” and motivate the rest of the class into sharing the knowledge of these experts. Besides, teachers should be prepared to utilize this informal knowledge into a variety of learning activities.
We should at this point express our wholehearted agreement with this project. Therefore, we propose Drama in Education as an invaluable means capable to support acquaintance and familiarity with language -or languages- mainly through role playing, but also through the use of other techniques such as language games.
As far as Greece id concerned, there were various language programmes dealing with people who had either been repatriated or immigrated to our country.  The programmes also concerned with pupils belonging to different socio-cultural or ethnic  groups (Georgoyiannis, 1999, 2000, Damanakis, 1997, Frangoudaki, (2003). There have also interesting intercultural programmes been taking place in the context  of  various pieces of research undertaken by research Centres of different Greek Universities. In a good number of these programmes Drama in Education had been used with significantly satisfactory results. The letter M as “Mahala” or the comlex «B» as «Boyia» (=paint), in a multicultural school of Athens (Magos 2004), and  program  of the Department of Preschool Education titled: “You tell me, I tell you, we tell everybody” applied in in a Kindergarden in Athens (Magow, Nikoloudi, 2001) had as a main objective the development of opportunities for the listening of different languages.
The programme involved active listening activities in different languages. It also concerned with focusing attention into words of mother tongue that were common both different languages. These words became the connecting links among children and were also represented through active iconic and performative representations such as painting, movement in space mime and pantomime. A common dictionary with words and pictures as well as a tableau with collages taken from magazines and newspapers published in different countries were popular activities in the programme
Besides, we have to stress the importance of the intercultural programs that took place in the Kotili and Dimario villages situated in the North of the city of Xanthi and involved Greek Muslims (Alkistis, 2008), as well as Drama in Education programs with Greek educators. (Alkistis, 2008 )
On the basis of propositions offered by researchers in the field (Candelier, Macaire, 2001) and aiming at a positive acceptance of linguistic and cultural differences, we propose, in turn, the importance of a number of linguistic and social qualities that, in our view, can be cultivated through the use of the Drama in education:
· The interest and the will toward leaqrning other languages. .

This could be cultivated through introducing children into a language unfamiliar to them. Immigrant children are thus able –since they are, in fact, introduced to their mother tongue- to develop a conversation with the purpose of its presentation in the classroom. They can also develop a puppet show, create a dramatic event, adopt the teacher’s role etc.
The participation of immigrant parents of family-friends could contribute by covering each activity with narrations, with playing musical instruments, with an involvement into a conversation with the pupils on stage, with their participation in a group monologue, with the creation of a forum theatre, of image theatre etc.
· The acceptance  and the interest for linguistic differentiations in the context of the same language.
It would interesting to motivate pupils to deal with the use of their countries’ local dialects. This could be made possible through role playing based on folk tales. or through traditional shadow theatre.  In both, it would be assumed that all characters  come from  remote Greek areas  where a local dialect prevails. Thus each character will use a differentiated mode of speech, which in turn will be enriched with dialogues concerned with understandings or misunderstandings etc. Narrations of parents or grant-parents from various Greek places will offer a further enrichment. Narrations could also be embellished with dramatic incidents that could involve meetings of people coming from supposedly different locations. 
· The analysis of a familiar language through making an oral or written proposition. This procedure enables children to comprehend the organization as well as the meaning of the proposition. Children might be enabled to understand the organization and the meaning of the proposition. This involves the formation of the words, the separation between them, and the role of punctuation. All these might be correlated with the language most familiar to them and set to an exploration of similarities and differences. After this analysis children might become encouraged to write the already analydes proposition and create a dramatic spot stimulated by it. Besides the multiplicity of messages that the proposition (like every proposition) entails might lead to subsequent improvised dramatic incidents that corresponf to the mental aqbilities of children. Dramatic incidents might rise from folk sayings (Galantis, 1993, Alkistis, 1989) or from brief statements found in newspapers, or from the box of words and phrases, already built during the dramatic sessions.
· The correlations between phonemes and letters in two or more non’familiar languages, the distinction between familiar and non-familiar phonemes. This procedure might involve language games with phonemes, as well as dramatic incidents that make use of them. The “Mantle of the Expert” with roles such as linguistic professionals  acted by children, or role playing relevant to a topic such as “The Dictionary”, “The alphabet Bucket” , “the Museum of Letters”  etc.
· Distinction between tonal schemata and rhythmical tones that underline articulation and intonation of a language. All these could be represented with colored drawings which, in turn, might stand as representatives of the children’s emotional states. Children’s’ feelings might take the form of a sketch, a moving image, or to take the form of an improvised dance leading to a ritualized drama dedicated to language.
· The use of a multiplicity of languages aiming at communication. In this case different languages could find expression through speech from the children inside the classroom. The formation of pairs could motivate children to develop fictitious conversations on certain topics in which every child will use his or her mother tongue. The same dialogues could be repeated with an alteration of roles (and languages). A dramatic incident involving random meetings (where everyone will refer to his or her partner in his or her own mother tongue), as well as an  incident developed by foreign children in their mother tongue,  might provoke the rest of the class to guess why is being said,  and repeat it in their own language. A theme could be enacted silently (in the form of mime theatre) and then be repeated orally before reaching a final stage which refers to its written expression.
· Communicatrion without a common linguistic code. The use of body movement and expressions aiming at the discovery of such a code can give rise to pleasant communication games where mime and pantomime acquires prevalence. After the :discovery” of a common code, the game could be repeated, this time with the involvement of oral speech.
· The ability to recognize a familiar language, as well as differences and similarities among languages, the number of words (the symbolic units) that different languages use in order to express the same meaning, the grammatical differences and parts of speech (for instance Finnish and Turkish languages lack articles or genders). Sound combinations, direction of text on paper (left to right, right to left, etc). to all these we can add  linguistic differentiations due to geographic or social background of the speaker,  or the particular emotional and environmental conditions that could affect articulation. . All the above can serve as  generators of ideas on the pupils’ part, and give rise to further role playing  as well as to games that involve  speech and writing.
We do not claim here that through drama in education children could learn a foreign language. Yet, their involvement in dramatic fictional contexts offers them more –and safer- chances to communicate, accept and get interested to the language/languages of their surrounding social world. Besides, participation in dramatic contexts enables them the better to realize the world they live in is multi-semiotic and, also, multilingual. In such a world every symbolic action,  any semiotic unit has a value of its own,  and that failure to recognize this value might lead to prejudices that lead to segregations which, in turn, affect not only members of the minority group but also those of the host societies. Participation in dramatic role-playing might contribute towards such an understanding, since the security gained from being consciously in role might help children to become conscious of their social acts. Participation in drama might also help children realize that every language and every culture evolves in time and space, gets enriched, and, inevitably, affects and becomes affected by other cultures that are also subjected to the same social dynamics.
Literature can prove valuable when it comes to sensitization with regard to other languages and cultures. Its close affinity with drama could lead to an easy and fruitful combination. More specifically it offers host children a good chance for their familiarization with the literature (and the culture) of the country where immigrant children come from.
For younger children, fairy tales (either folk or literary) could be a powerful tool (Mitsiaki, Takouda, Markou, 2002), capable of helping young children  when properly chosen and used (Ververitis, Kapoukartsidou, 2003, Boyianova, Minkova, 2000).a fairy tale can cultivate antiracial views and attitudes (Ioannou, 2003) or act as a stimulus for reflection through which previous views  and attitudes could be reconsidered and reconstructed. 
The dynamics that could be developed with the combination of drama, literature  and inter-culturalism  inside the classroom (Papachristos, 2001) can be helped from a school library with properly selected books, both in Greek and other languages. (Arvaniti, 2001).through the  use of the library teachers  can move from the literary text or fairy tale to the creation of a more active “text” thus rendering immigrant pupils the “teachers” of their own language. 
Besides, through drama sessions children could be led to the production of other kinds of texts that can be produced either in or out-of-role.  These can involve a letter to a fictional character, an article about a character or a fictional situation, a short story or a multi-semiotic  text that involves written, optical or sound material. A text or a fairy tale can also stimulate children towards the production of inter-cultural scenaria of their own as suggested by  Rodari (1985) in his Grammar of the Imagination,  or by Propp (1987).in his analysis of the Russian Folk Takes (Kourentzis, Alkistis, 1993).

It would be interesting to note that across the world there are really inspired teachers who in their schools went on with experimentations regarding interesting combinations between literature texts and “texts” produced through involvement in Dramain Education sessions. In so doing,  they aimed at  sensitizing children to literature together with the strengthening and development of linguistic skills through dramatic activities (Deblase, 2005) the initiation into poetry, and  the writing of poems by the pupils (Lindblom, 2005), the development of children’s creativity through  linguistic inventions and the writing of original texts (Dickenson, 2006). All these interventions produced significantly valuable results.  
We think that all the above are fairly convincing as regards the advantages entailed in   children’s positive attitudes to the languages of immigrants (and, consequently, to the characteristics of their cultures). Drama in Education can act as an agent capable  of  strengthening  such positive attitudes. Its highly kinesthetic character can lead not only to an experiential negotiation of knowledge, but also to the development of an empathy towards the “other” and his or her own language. 
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